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of the-University of Nebraska, the state technical community colleges,

FOREWORD

C

Adult_Education has experienced a rapid growth during_the past few

.

.years in_ the Untted5t..Rracirams of adult and continuing ndu
.

cat'.oa

the State of Nebraska have alSo made impressive advances in recent\years.

The Adult Education Division of the Nebraska State Department of Education

under tL leadership of Dr. Leonard Hill along with the cooperative efforts

various other higher education institutions, public school administrators,

,and the Adult and 'Continuing Education Association of Nebraska have helped

-increase significantly the total number of adults served each year.

There exists,:however,'a need to provide 6-V&I more programs of adult.

ft'

a

education to the citizens of this state in order to fulfill the promise of

life-long learningfOnall who desire it. The pbrpose of this research pro-,

ject was to contribute in solving some of the.tasks that lie ahead. It was

fe1 that an analysis of the leaders-Rip in Adult Basic Education would pro-
.

vide some insight and information needed to understand better the field of

adu t education in Nebraska and provide for its, future needs.

I

f
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CHAPTER I

INTRODUCTION

General StatOvent-

The need to evaluate and research educational endeavors is imperative.

Above and beyond the realistic need to be accountable lies the altruistic desire

to do "good", especially in this era of economic hardship. No longer can the American

society afford to pour resources into various educational programs without assessing

carefully their effectivenes

Formal evaluation of educational programs can be beneficial in several ways:

One benefit is simply that someone is considering whether the most °
important evaluation questions are being asked. Another-is the greater,
likelihood that evaluative judgements will be based on adequate information.
A, third benefitis_that persons in a position to improve the programiare
more likely to know about the evaluative judgments and to be committed to
using.theM!1

,Research and evaluation are very important for a program of basic education such

as flebraska's state-wide program of Adult Basic Education. The attempt to provide

,basic education"for all'adults is a necessary action in response to the changing

sbrvival needs of people living in a dynamic society. Therefoi-e, this research, effort

endeavored to measure the effectiveness of the ABE prograe.%

The impact of the administrator upon the success or failure of ABE activities is

.>
one which needs to be analyzed. Many ABE administrators or persons carrying out ad-

ministrative tasks are former, part-time, or full-time public, school teachers. It

is important to study the effects of educational background and experience on the

success of ABE programs.

4`

A question, too, for this study is what isthe effect.of having full vs. part-
.

time program administrators? "Employment of a full-time diredtor.ofABE programs in



urban centers will result in a more coherent, aggressively developed and better

suggestion is eta} id for urban

like 'Lincoln and =Ornaliatwi--1-1 i t tie-just -as- vati-d-fn-the-Tural- areas of Nebraska?

The implications 6f the above discussion for education in general and adult

education specificallx are numerous. Obviously, the entire approach to funding

may,need to be re-examined. Full-time administrators for many parts of rural

Nebraska may be impossiblei-however, the rapid expansion of the community college

in the State may provide a treans for securing full-time administrators who work

on an area basis or who share ABE responsibilities with other adult education duties.

In addition:the training of administrators and supervisors will no doubt need to

be addressed in,a different way once a.ntter understanding of the ABE administrator

possible. Finallythe_approaches_taken_by the_states_education-office-in

working with ABE programs may.need some revision. It is hoped that this study will

provide some useful information in dealing with such issues.

The Need to Examine ABE in Nebraska

The growth of adult education in the State of Nebraska has been spectacular,

in recent years.

- The pepartment of Adult Education at the University of Nebraska-Lincoln

now has nearly 250 graduate students pursuing Masters and Doctoral degrees.

- - The 1973-74 community college enrollments exceeded 48,000 adults just in

community service, adult, and continuing education areas.

- - The Nebraska Public Schools experienced a 36 percent adult education en-
.

rollment increase in seven years, enrolling nearly 42,000 adults' by 1972.3
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The Adult Basic Education program has experienced even greater growth in the

pact few years.. - -- For example,_TableA,shows ABE enrollments Ibr_several years_.:

Year

if

ADULT BASIC EDUCATION ENROLLMENTS IN NEBRASKA PUBLIC SCHOOL

Table. 1.

DISTRICTS FROM 1969-73

Adult Basic
Education

ilercent Change from

Previous ygar

1969-70 1,764 35.0%

1970-71 3,737 111-8%

1971 -72 3,818 22.0%

1972-73 6,098 62.3%

AdultSource:, Adult and Community Education Section, State Department of-Education,
Lincoln, Nebraska.

Note: See also Appendix C for a display of the growth in high school equivalency
certificates awarded in Nebraska.

Thus, the growth of ABE and the related staff development needs are,important

issues that the State Department of Education must consider in its long range plan-

ning efforts. The results of this study should prove useful in future program plan-

ning decisions.

Problem Setting

Arvariety2pfgproblems exist related to the provision of quality ABE programs in

9
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the State of Nebraska. One major problem Centers around the*secUring, training,

and successful utilization of prograadM4n4strators,--Beeeuse the University of

__Nebraska's Department of Adult and Continuing Education does mat_havez__specializPd

training emphasis in ABE, the Department's administrative training efforts are

directed toward potential ABE administrators On a limited basis. The Department

is Currently in the process af adding personnel and courses specific to ABE, but
4

most training efforts have been through special workshops, adult education confer:-

ences, and individualized help from the State Department of Education. Conse-

quently, one problem of the study was to find as much information as possible about

Nebska's ABE' dministrators. Another problem exists because of the many sparsely

/-
populated parts of the state and the limited financial support for ABE. That pro-

blem is the widespread use of part-time directors of ABE instead of full-time ad-

ministrators.

The program administrator tends to be the "cement" that holds the
components of the ABE program together. When this vital full-time role
is lacking, . . . the program tends to be smaller, to include primarily
the easy-to-reach participants, and to include few services beyond the
classes themselves.

4

The administration of Nebraska's ABE programs at the community level is carried

out in one of three ways: (1) by a full-time director of adult education, (2) by

a part-time director of adult education, or (3) by classroom teachers who complete

only those administrative tasks necessary for the operation and continuation of their

individual classes. For the purposes of this study types two and three were grouped

together and classified as part-time.

In Nebraska the number of full-time directors of ABE is quite, small. Thus,

another problem of this research was to compare and contrast ABE programs based on

the types of administrative arrangement existing:'. 1) full-time director and 2) part-
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time director. As will be explained in Chapter III, the programs wereexami-ned--

in a variety of ways in Jordan to extract infnmatinn tenth PrranaPmPnt

Purpose of. the Study

To provide some answers to the problems described above, the following com-

ponents of ABE programs and administrative arrangements were studied and are the

purposes of the study: 4

1. To compare on various characteristics the ABE programs and administrative
arrangements in the State of Nebraska

2. To describe the ABE administrators in terms of:

a. Demographic characteristics

b. Educational background

. (1) Educational preparation ,

.(2) Administrative experience i )
(3) Professional association memberships

c. Attitudes toward a variety of administrative problems

d. Attitudes toward a variety of tasks

e. Rirceived needs relative to various competency areas

3. Torive some implications, possible conclusions, and 'suggestions for
future research.

Limitations of the Study

The, study had three major limitations. The first of these dealt with the fact

that there is an incomplete theoretical framework for asking relevant questions per-

_

taining to ABE program success. Consequently, research on this subject must be

initially exploratory and knowledge-building. Reliable lenchmarkspertaining'to the

administrative function, the administrator, and training needs as they affect pro-,

grlam success must be established. :**
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---4--------T-he-second-limitation directs itself td the ABA programs studied. A questi4

--naire-stu4-vas-oonducted-i-n-al-l-N- es-ltEtTliavp an ARF-*gram-;

however, not all program administrators-participated. Thus, it is 'assumed that

data compiled from the questionnaires represent al l ABE program's in the state,

but the limitations of incomplete da ±,a1ake this assumption somewhat hopeful.

Another limitation centered around the questionnaire utilized to gather the

information. Some answers analyzed for this study no doubt are based on misinter-

preted questions. However, it was assumed that respondents completed the forms to

the best of their ability.

Definition of Terms

Certain terminology used-in.this report requires definition. Unless noted

otherwise throughout the report, the following definitions were utilized:

Adult- Any person who has reached the maturity level where he or she has

assumed personal responsibility for self and sometimes others and has assumed

a productive role in the community..

Adult-Basic Education (ABE) -- Instruction in communicative, computational,

and social skills for adults whose inability to use these skills lessens_their

obtaining or retaining employment commensurate with their real ability= This-
.

usualjy includes instructions for adults whose educattonal attainment is bel*-

eighth grade level.

c

Ad It lt Education -- Relatiohship betweena student and.an educational agent in

whi the agent providesand/or supervises. a series of related leaiming experiences

for the student.

Administrator -- A person chosen to discharge the administrative duties re-
f

lated to personnel management, planning, funding, student recruitment, and evalu-

,12
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ation in a community's ABE program. In the State of Nebraska such an individual

can work through a public school, community' college, public institution, or state

college.

0

A

-

Full-time Administrator - A person spending a majority of his/her

time as an ABE administrator.

Part -time Administrator - A person primarily involved with teaching

or some administ ;ative duties other than with an ABE program. ABE

'administratiVe duties would then represent only a small portion of

his/her work responsibilitiel,

Clientele --ReferS to, the person or type of persons benefiting from a specific

educatibnal service.

Community Service -- The provision of community-wide education to individuals

based on their needs. This term typically is associated with the activities of a

community college.

Continuing Education -- "That idealistic and timeless, conceptual thread that

conneats all delibefate efforts to help the human organism learn throughout life. . .

It-has become common forladult edUcators who function within the (formal) context

of colleges and universities to refer to their activities as continuing education."5

Course -- Term used to designate a specific type of adult learning event which

hasan,identifiablepurpose and-content.

English as a'Second Language (ESL) -- The studj,of English by an individual who

actively communicates verbally and graphically with a language other than English.

General Educational Development(GED) -- Curriculum consisting of organized

learning experiences designed to increase skills, knowledge and understanding in the

academic areas'of social studies, English; literature:science and mathematics.

1:3
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Adults who successfully pass the GED test earn GED or high school equivalency

.certificates which permit them to enter colleges or universities, vocational schools,

or a variety of other training programs.

Lifelonq Learning -- "A universe of purposeful.learning opportunities found

'7" both within and outside the formal (systems)."6 It is usually thought of in con-

nection with the need to learn throughout one's lifetime in order to cope with a

constantly changing society.

Program -- An activity which is planned and organized with specific objectives.

Outline of the Study

The second chapter reviews some litcture related to administration of ABE

programs. Much of the available literature pertains to a general discussion of the

topic on both a national and state level. However, the chapter presents some infor-

mation specific to ABE directors and to ABE programs in the State of Nebraska.

Chapter III describes the design of the study and includes the following:

(1) a discussion of the procedures employed to collect the data including a descrip-

.,,

tion of the data collecting instrument, (2) a description of the participants inthe

study, and (3) a discussion of the data analysis and display scheme.

4P
Chapter IV contains a display and'discussion of the findings. This chapter in-

cludes numerous table$ to help present the data with statistical testing employed

whenever it aids in explaining or exploring the data. g,

The final chapter (V) discusses the implications of the findings and draws some

tentative conclusions. The chapter also contain's a brief summary of the study, makes

several recombendations, and indicates some further research needs.

1

I

1

.1
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CHAPTER II.

OF SELECTED LITERATURE-.

Introduction

(.1

'Adult and continuing edu6tion has emerged as a distinctive part of the

total educational system. Industries, universities, vocational-technical schools,

colleges,'community public schools, government agencies, and many other agencies

are making educational servNes available to adults. Educators are predicting

that major changes will be Made in the structure of our edUcational system with

one of the revisions being the extension of education over one's lifetime, "life-
_

long learning". As an example of lifelong educational needs, the number of students

in Adult basic Education programs neacly doubled during the years from 1969 to 1972.
1

Recently legislation was introduced in Congress that, if passed, would allow

states to support adult education programs in accordance with local needs and

priorities.2 In,particular, this legislation would allow adults to continue their

education through the secondary school completion level also, the bile made pro-

visions for the development of experimental projects, research, and the professional

development of teachers and administrators of adult education programs.' As

legislation orthis nature becomes law, many new adult education_programs no doubt

will be added to the already rapidly growing list.

As the number of adult education programs increases in the State of Nebraska,

More personnel need to be trained for the role of administrator and director of the

newly-created organizations. Because the State Department of Education desires to

determine the relationship betken the administration afforded by,different types of

directors and the success of an adult education program, they have cooperated with

the Department of Adult and Continuing Education at the University of Nebraska in

It;
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study.,this study. Thus, the study is ap effort to determine some useful criteria for ,

-,

selecting administrative personnel and for deciding what type of administrative
,

, .

G. ,

. arrangements have the most potential in developing effective ABE programs.
,.

The ABE Administrator

,,

Griffith describes the function of the director of an adult education program

as follows:

The director of an adult education program has many of'the same re-

soonsibilities as a school system superintendent. He 'must set up a cur-
riculum; he must hire a teaching staff; he must determine the competence
of prospective teachers; he must evaluate the adequacy of the instruction;
he must see that financial records are maintained, and, in Most cases, that
the budget is balanced; he must see that adequate records are developed and
maintained; he must see that provisions are made for supplies and equipment;
he must see that registration is orderly and efficient; he must see that the
physical plant is properly maintained; and he must provide for the necessary
in-service'training for his staff.

In addition to these many tasks, most directors serve as a pUblic relations

person, plan student recruitment campaigns, and analyze needs in order to plan an

appropriate program. They, must also work coopeiatively with industries, schools,

volunteer,agencies, churches, and service organizations to provide educational op7

portunities for the entire community.

Desirable, too; the director should hold a philosophy of education congruent

with that of the supportive institution of which he or she is a part. Bergevin

states a phiioSoph,Y of adult education acceptable to many educators:

Adult education has a general,purpose: to discover and present to the
adult the opportunity to advance as a maturing individual, and to help him
learn how to contribute his share to the civilizing process. ,This purpose

would seem to offer an opportunity to the learner and to the teacher to
.think of the adult as a unique human being with possibilities and limitations,
Constructive and destructive tendencies, capable of socially acceptable and ,

'antisocial acts and able, to a degree, to bpcome the good and virtuous
person Aristotle describes in his Politics.°
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What has been desc ibed to date is a person trained specifically for the

task of administering ftdult education and committed to developing a comprehensive

program for the comm ity in which it is based. However, in examining ABE programs

'in the Pnited State it becomes apparent that most administrators now working in

AdultBasic Educati n were not originally prepared for this type of work with adults.

In essence, the A field has been struggling to develop an identity which will

suggest to prospe tive educators that a valid career choice even exists.6

The lack of adequate preparation or of an early career, choice no doubt has a

variety of effe is on local programs that only continuous research will be able to

uncover. Howev r, one recent study found evidence of disagreement among dminis-

trators and of er groups on the actual objectives of ABE/GED programs and a significant

difference of pinion on who should formulate objectives for students.7 It could be

concluded that problems of this nature may have long range deleterious effects on

ABE programs.

Another type of problem is the fact that many ABE administrators are former or

'3

part-time K-12'teachers. If such individuaTg accept a position administering ABE - --

programs, they often do so for "moonlighting" reasons or for a variety of other in-

centives:

. . . admIbistrative experience and visibility as an aid to subsequent pro-
motion in the system, the challenge of being a pioneer . . ., the satisfaction
of doing'something to help solve some of our urgent social problems, and what-
ever feelings of power and status that come from being an administrator.0

Even given
,

the problems of inadequately trained directors, and of many part-
.

time people, there is evidence that those individuals who eventually select ABE as

their profession41 area of interest, part-time'or full-time, "tend to be action-

,

oriented with strong commitments about social progress and with optimism about the
'A

extent to whichadillts can change." It is this sense of growing professionalism

.

and commitment t* is so,encouraging and that has the potential oftountermanding

a variety of deleterious problems.10

18
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ABE in Nebraska

The Department of .Adult and Continuing Education at the University of

Nebraska and the Division of Adult Education at the Nebraska State Department of

Education cooperate annually on a varietytf adult education research projeCts

and workshops. The Adult Basic Education (ABE) Evaluation Reports of 1970 and

1971 are two examples of these types of endeavor.

The reports reflect an amazing growth in ABE in just a few ,Years. The 1970

reliort; for example, showed the following ABE enrollments in the State of Nebraska:

1967 - 703 enrollments

1968 - 967 enrollmenti

1966 - 1830 enrollments 11

1

These figures reflect a'160% increase in only three years. At the same time,

it was ptiieted in the study based on census information that nearly 280,000

Nebraskan adults still are in need of ABE,12 The potential for growth based on

.

these findings is staggering. The number of professionals and voluhteers working

in ABE programs has also increased in the past few years. The following figures

reflect this growth from 1.968 to 1969.13 ,

1968 1969

Full-time 10 9

Part-time 62 129

Total 72 138

These figures reflect a 92% increase in the one year.

The 1971 evaldation report revealed that these patterns of growth were continued.

For example, 1845 students were enrolled during 1970 in ABE programs throughout.the

sta te,414 Althbugh the percentage of increase over 1969 was small, this was .a year

19

4

44



when federal support of ABE beganleveling off. The report also showed that a

total of 199 part- and full-time professionals and volunteers worked as staff

members in ABE programs.15 This reflects a 44% increase.

The Department carried out a study in 1972 of a different group of adult

education programs. Responding to a questionnaire, j.29 public schools reported

the following regarding their adult education efforts:

Of the returned,'. . . 132 schools checked (that) they have an
adult education program . . . Of those schools whiCh responded in the
negative, 140 schools identified programs they would like to develop. . .16

The number of professionals working An these programs is also large. A total

of 131 schools reported that they had a full-time, part-time, or extra-time

administrator for their adult eduction programs.17 In addition, 1270 teachers

of adults working on these programs were also identified.18

This study also discovered a wide diversity in the types of courses being

offered. A total of 439 courses were offered in subjects including such topics

ft
as agriculture, arts and crafts, self-enrichment,iiand parent and family life.19

A final study to be reviewed here involved :a 1973 examination of adult edu-

cation programs and attitudes of personnel toward adult education in a variety of

educatidnal institutions. In 114 public sChOols surveyed, it was found that four-

teen has full-time administrators of adult education and 100 had part-time ad-

ministrators. 20 The total number of personnel, part-time, full-time, and volunteer,

were reported as follows:21

1971 '1972

957 1086

In both of the above years proximately 64% of the total personnel were part-time

teachers of adults.

20
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The location of'the programs of adult education in the above study was some-

what varied, although most (83.7%),were in public schools. (Appendix B has ad=

ditional information on program location.) In addition, 13.5% were in a technical

community college, 1.9% were in a state college, and one program was located in

a nursing home. 22

The Department'of Adult Education is in the process of completing more studies

on adult education in Nebraska. In addition, gradUate student research, research

in other institutions or in departments of the University, and evaluation efforts

by the State Department of Education will continue to build a picture of adult

education programs for the state:

21
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CHAPTER III

DESIGN OF THE STUDY
AP

The theme-developed thus far is that administrative arrangements can be quite

varied from one community to the next, and that such arrangements need to be an-

alyzed in order to determine their strengths and weaknesses. Most ABE administra-

tors in the State of Nebraska are part-time and frequently, have had little ex-

perience in adult education. Thus, it seems logical to ask the question: .What is

the'&irrent picture regarding ABE administrators and administrative arrangements

in Nebraska? It is the purpose of this study to provide some answers to that

question in order to better plan-training programs, to better understand how to

recruit administrators, and to improve the ABE program.

Type of Study

This research endeavor used exploratory field study techniques. Katz notes

that exploratory ttudies have three purposes:

To discover significant variables in the field situation, to discover
relations among variables, and to lay a ground work for later, more
systematic and rigorous testing of hypotheses. 1

4
As this is onlykan initial attempt to explore and, to discover some of the

information regarding inistrative arrangements in ABE programs, there are no

hypotheses for statistical comparison. However, it is expected"that the results

of this study will provide a better understanding of some existing variables,

prompt continued research, 4nd promote a later testing'of hypotheses.

Data Collection Procedures

The data collection-proEidUres involved the use of a questionnaire (see

Appendix A). The instrument contained four major sections. The first section

ascertained information of a demographic/biographic nature. The second section

dealt with information specific to the nature of each respondent's adult education

2 4



-19-

4/ program, including an evaluation of the various administrative problems each

respondent faced. Thethird section asked 'respondents to indicate the importance

they. would attach to a variety of possible tasks for an administrator. The final

section sought informaion regarding each respondent(s perception of his or her

competencies for administering ABE programs and how additional knowledge through

continuing education could be achieved.

Validity

In developing the questionnaire an initial review of literature aided in

assesging the types of questions to be asked. After a draft of the instrument was

constructed a Panel of judges was utilized to assist with the content validation.

The State Director of Adult Eddcation, the Clpirman of the University of Nebraska

Department of Adult and Continuing Education, a graduate student research assistant,

and an ABE full-time administrator examined the questionnaire. The panel pro-

vided suggestions on the research plan, on wording, and made judgements on the

.

questions to be included in the instrument. Finally, observations were made during

the pilot-testing that suggested the instrument was actually measuring administrators'

attitudes, knowledge, and educational needs.

Reliability

p

. The instrument was pilot-tested with four ABE administrators after a second

drat was completed. One full-time administrator and three part-time administrators

were involved, none of whom were included in the final population. They provided

comments and completed the instrument, yielding information that resulted in minor

modifications and a third and final draft of the instrument. Two of the pilot-

test administrators were called by telephone wo weeks later and asked the same

questions. There were no significant changes in their response's and it Was assumed

I

2
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that as reliable an instrument existed as was possible to construct on limited

resources.

Population for the Study

The population that received a questionnaire consisted of every known ABE

administrator, part-time or full-time, in the State of Nebraska at the time of

.mail-out (early summer, 1974) except those.who had participated in the pilot study.

Thus, 122 instruments were mailed out and 114 were returned for a 93.44% return.

Telephone follow-up through the state WATS line helped to generate such a high rate,

of return.

Data Analysis

Tables with frequencies, percentages, means; and standard devietio s will be-

utilized to describe much of the data throughout Chapters III-and IV. IrLaddition,
4

the following analyses were employed wherever it was determined that priorities,

perceptions, or needs could be better explained or where the significance of any

differences shown through explbratoty computations could be shown.

1. The t-test of significance was employed to explore the relation's between
.

nominalized (actual or researcher-manipulated) variables (questions'on the iristru- ,

ment) and interval scaled variables. Althoughrthere is: no assurance that each

`scaled item on the questionndfre was Apuly equal-interval in nature, the assumption

of interval scaling was made so that a tatest could be used

. . . if we use ordinal measures as though they were interval or ratio
measures, we can err seriously in interpreting data and the relations
i erred from-2Ra, though the danger is probably not as, grave as it has
been made out to be . . . OW the other hand, if we abide strictlyby
the rules, we cut off powerful modes'of measurement and analysis and age
left with tools inadequate to cope with the problems we want to solve.

4111 /11011:
:

. .

4

2 't)

4
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In addition to assumptions about equal intervals, the researcher made the

assumption that two populations, i.e., natural or manipulated groupings, might

or might nothave thesame variance. The SPSS'compute/ r package automatically

computes an F test of sample variance so that a decision on pooled-variance

probability.estimates versus separate variance probability estimates could be

41
determined at the .05 level of confidence:

10

. . Thenull hypoihesis.,H0 ; (112 = a2 with alternative H a,2 t
a 2 and a significance level a' is chose . . . From the sample vatiances
F2is computed.

F = larger s2
smaller s2

If the probability for F is greater than a', Ho is accepted; t based
on the pooled-variance estimate . . . should be issued.

If the probability for F is less than or equal to a', Ho is rejected;
t based on the separate variance estimate . . . should be used.3

Thus, the researcher examined each t value in light of the above and significant

values reported in the next chapter were determined accordlTgly.

2. A crossbreak analysis was utilized whenever an exploration between two

nominal (actual or resOrcher-manipulated) variables seemed appropriate:

The major purpose of crossbreaks is simply stated: to facilitate the
40 --study and analysis of relations. Crossbreaks, by conveniently juxta- .

-posing research variables, enable the researcher to determine the nature
of the relations between the variables.4

The SPSS package contains a crossbreak analysis program that includes com-

putation of the chi-square statistic: Fisher's exact test is applied in SPSS when

there are fewer than 21 cases and Yates' corrected chi-square is applied to Ian

, other comparisons'when the tables are 2 X 2 tables.
5

SAnificance found at the .05

level and beyond-will.be included in this Judy.,

2'
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The Respondents

General Information

Table 2 displays a variety of demographic/biographic data pertaining to the

respondents. In summary, most administrators are male, are between 30 and'50 in

age, have had some graduate training, have not h0.4,any specific train ing for adult.

education work and are part-time. The findings compare closely with data from

earlier research studies in the state other thpmthe growth in number of adminis-

trators. 6,7,4

The respondents were also asked how many years they had spent in various facets

of education. Although many individuals reported being quite new to adult educe.-

tion, several had spent between one and three years teaching or administering adult

education programs on a part-time basis. Eleven reported ten or more years in

adult education; however, the average number of year when everyone was included

a
proved be -fess than two years. As might be expected almost everyone reported'

some experiente in youth-related educational endeavors, with'574espondentsre-,

porting an average of 5.7 years in full time educational administration positions

and 87 respondents reporting an average of 6.6 years in full time K.-12 teaching.

the reported major areas r study in college were quite varied as can be seen

in Table 3. The'lack of concentration in education as an undergrLuate is perhaps

surprising, although undoubtably many of those reporting other areas also obtained ,

a teaching certificate; this is supported partially by the amount of, time reported

as teaching experience. The advanced degree reportings were not unexpected,-with

educational administration as a heavy area: of emphasis.

2a
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Table 2. Various Demographjc/Biographit Characteristics
of the Study's Respondents

dharacteristic Description
Response .Accumulative
Frequency Percent Percent

SEX:

Male

Female

103 90.4

U. 9.6

100.0
AGE:

30 and youhger. 29

31 - 40 37

41 - 50 26_

51 and older 19

ilia

HIGHEST LEVEL OF EDUCATION:

A.A. degree or less,

B.S/B.e50.

M.S /M.A.'

Specialist degree

Doctorate

.4

28

50,

26'

'6

114

114

SPECIFIC TRAINING FOR ADULT ED.:

yes .39

No 72

111 100.0
ADMINISTRATOR STATUS:

,. 14

Part-time 96

26.1

33.4

23.4

17.1

100.0

OM /NO alb

26.1

59.5

'82.9

100.0

mean = 39.45
St, Dev. = 10.67

3.5 3.5

24.6

- 43.9 7.2.0

22.8 94.8

5.3 100,1

100.1 (Rounding error)

35.1

64.9

12.7

.87.3

100.0

010.0 MIR

a

Less than 114 in each category is due to some nonTresponses for that item.

29'
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Table 3. Major Area of Study by College Degree

Major Area. of Study Undergraduate Masters Specialist Doctorate

,4
No. No. % No. % No. %

Adult Education 1 0.9 1 1.1 2c 5.4 1 10.0

Social ,Sciences 31 27.7 3 3.3 0 0.0 0 0.0

Physical Sciencesa ,26 :23.2 0 0.0 0 0.0 0 010

Counseling 0 0.0 6 6.7 1 2.7 1 10.0

Educ. Admin. 0 0.0 48 53.3 32 86.5 8 80.0

Elem. Educ,. 4 2.7 2 2.2 0 0s.-0 0 0.0

Second. Educ. 2 1.8 13 14.4 0 .0.0 0 0.0

Special Educ. 0.0 1 1.1 0 0.0 0 ,0.0

Business Admin. 11 5.8 0 0.0 0 0.0 0 0.0

Physical Educ, 6 5.4 0 0.0 0 0.0 0 0.0

Industrial/Vocational 29 25.9 0 0.0 0 0.0 0 0.0

MisCellaneous 2 1.8 16 17.8 2 5.4 0 0.0
A

TOTALS 112
b

100.2 90
b

99.9 37
b
100.0 10

h
100.0

(two did not respond)

aThis category included mathemat

b
Some reported a major although

cTwo reported specializing in-ad
educatiOnal administration.

.cs, physics, chemistry, etc.

they had not yet completed tbe degree.

ult education, although their degrees were in

30
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The respondents were also asked to supply information as to the types of

educational certificates possessed. the following summarizes their answers:

Type of Certificate Teaching

4

Administration

Professional

Standard

Pre-standard

Provisional

Substitute

1 Year Adult/Vocational

5 Year 4161t/Vocational

43

28

,13

4

1

1

12

40

20

SO OP

. 2

.11

OM 04

(4
m

To determine something about the admibistrative placing of ABE programs in the

state, respondents were asked to describe the location of their program. Twelve

programs were in community colleges, 87 in public 4chools, two in state colleges,

one in a nursing home, and ten in some other setting or in some combination of the

above categories..

One additional question. was asked in order to understand more about the re-

spondents. Each person was asked In which: of the following professional societies

do you. hold membership?"

Following is a summary-of that information:

National Education Association (NEA)
Nebraska Stale Educitional Association (NSEA)
Adult and Continuing.Edvation Association of Nebraska (ACEAN) '

Nationll Association for Public Continuing and Adult Education
(NAPCAE)L

,

Adult Ed Won Association of the U.S.A. (AEA)
,

47

70.
18

5

3

The information presented thus'far should not be too surprising. The typical
-

ABE administrator in Nebraska is much like his or her counterpart in other. states:

31
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Male, part-time, and without much visible connection yet to the field of adult

education -- in other woyds, they have come into the field "through the back .

door."
.

Significant Differences

A crossbreak comparison of most of the variables described thus far revealed

,_several significant chi-square differences. Tables 4 - 6 detail this information.

-;

These tables can be summarized as follows:
.1

1. Younger respondents were less likely to have obtai ned graduate education,

to have a professional teaching certificate, and to 'have a professional administra-

tion certificate. No real surprises are apparentfother than the fact that age, and

expece account for some achievements.

2. Less educated administrators were less likely to have their undergraduate

degrees in the behaviorial sciences and less likely to be professional certificated

as teachers. The latter finding follows logically from the informatiori presented

in number one above. It can also be suggested that less educated administrators

(and probably the younger ones, too) appeared to have gravitated away from physical

science areas to people-reiate0.positions at a rate greatei"than the other.rqrn'S'

.spondents.

3. Males were less likely to belong to the state's professional adult educa-

tion association. This is undoubtedly due, in part, to the fa'crthat many,more

males have been or. still,are school administrators and, th6s, still likely to show

allegiance to professional 1C -l2 related associations.

The information presented in this chapter should provide some better under-
fi

standing of the types of individuals administering Nebraska's,ABE programs. Hopefully,

research of the type reported for this study will Contribute to meeting administratOrs'

training needs, will help them in their administratiie efforts, and will aid in the

state's efforts to improve its adult education programs.

32 .



Table 4. Crossbreak Comparisons of
Three Demographic/Biographic Variables with Age'

Comparison
Variables

.

39 or less

,.

40 or more
No. % No. I/

Level of Education:

Bachelor's or less 21 37.5 8 15.4

More than Bachelor's 35. 62.5 44 84.6

Total 56 100.0 52 100.0

X
2

value = 5.63 Sig. = .018

Professional Teacher Certificate:

Certified 14 24.1 .27 50.9

NoR-Certified 44 75.9 26 49.1

58 100.0 53 100.0

X
2

value = 14.04 Sig. = .0002

,

TOTAL

Professional Admin. Certificate:

Certified 10 17.2 '28 52.8

Non-Certified 48 82.8 25 47.2

58 100.0 53 100.0

x2 value = 14.04 Sig. = -.0002

29

79

1-08a

38

73

ill

a

Responses totaling lest'than 114 due to non-response or non-applicable categories.

33
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Table 5. Crossbreak Comparison of
Two Demographic/Biographic Variables with Highest Degree Obtained

..

Comparison
Variables

Bachelor's or less Mbre"than Bachelor's TOTAL
No. .No.

Bachelor's Degree

Behavioral Sciencesa

Physical Sciencesb

TOTAL

Major:

4 13.8

25 86.2

41

41

82

50.0

50.0

45

66

111
29 100.0 100.0

x2 value = 10.20 *Sig. = .001

Professional Teacher Certificate:

Certified 5 17.2 . 38 46.3 43

Non-Certified. 24 , 82.8 44 53.7 68

TOTAL 29 100.0 82 100.0 111

xg value = 6.47 Sig. = .001

a

Social Sciences, English, education, and counseling
b

Mathematics, physics, and business



Table 6. Crossbreak Comparison of Sex with Adult and Continuing
Education Association of Nebrasica Membership Status

Comparison Male -Female TOTAL

Variable No.- %

Membership Status:

Me.mber

Non-Member

13 12.6

90 87.4

TOTAL 103 100.0

5 45.5

6

11 100.0

2
x value = 5.78' Sig. = .016

'18

1124

3"i),.
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CHAPTER IV

FINDINGS

Introduction

-The purpose of this chapter will be to present as concisely as.possible

the major findings of the study. There are two major sub-divisions to the chapter.

The first,area will describe a variety of administrator perceptions. The'second

,
area will include' a discussion and display of supporting data related to comparing

part and full-time adminiitrators. Interpretive comments will be included in

this chapter when it is felt they facilitate clarity..
.

Administrator Perceptions

Problems

The respondents were asked to indicate the importance they as administrators

would attach to a variety of problems. Table 7. displays this information. As

can be observed most responses were distributed across the various five point scales

and tended to be somewhat normally distributed. Noticeable exceptions were "Inv -'

sufficient Classroom Space", where most respondents indicated that the problem was

not very important to them, "Lack of Appropriate Instructional Material", where

respondehts tended to indicate that the problem was on the least important side,

"Planning Effective Programs", where administrators often ink4'ated that it was

quite an important problem, and "Lack of State Level Approval", where respondents

often felt it was not a very important problem.

The perceptions described above were also compared by a t-test with the

various demographic/biographic variables outlined in Chapter III. As can be seen

in Table 8 there were four significant findings. In summary, these findings suggest

the following:
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Table 8. T-test Comparison of
16rious Demographic /Biographic Variables With Some Problem Areas

Comparison (arfable Problem Area

.

Level of Education:

Bachelor's or Less
More than Bachelor's

(
Lack of Funding

No.

25

72

'Mean

2.52'

3.40

t value = -2.60 Sig. = .011

tt. Dev.

1.61

1..41

Sex:

,Male 0 #

Female

,
t valde = 2.26

Specific Training for Adult Education:

Yes

No

'4

Lack of Appropriate Instructional Material.

No.

88

10

.37

58

Me.an St. Dev.'

2.69,Q
1.80

Sfg. = .026

.2.27
2.79

1.22
'0.79

1.15
1.24

t yaque= -2.06 Sig. = .042

Lack of Integration of. State, Local &
Federal Programs

Nb.

Specific Training for Adult Education:-
Mean St. Dev'.

Yes 36 2.47 1.36
No 58 3.12 1.38

t value = -2.23 =

39
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. . ..., 1 i

1. The more educated administrators. were likely' to place greaterfilportance
, ,

r .. . ,

on the lack of funding as a problem in comparison to less educated resppnd4rits...
,,

4

f,
0

PerftaPs. more awareness of funding needs'and2poiehtials comes throuiFeipoiiii.e, to

,

graduate education and the corresponding age and experignce diffrenees,Q
1,

2. Males. and administratori who'have Aot had specialized training in adult'
.

ed ation were likely to place greater importan6e on the lack of apPropriatd in
40 . .

' " ..
. P ,

structional 'materials as a problem. Perhaps:fern Tes and,*se'whci-ihave-fiad.trRinIng

are more inclined to creatL Their own materials 4.domore extensivd searching "t
. .

.materials. , , , .

3. Those administralofs who have not had training' in adUlt edi :. *.r)

..,. 4 . .- .A .

A,
ucation were likely to place greater importancd on t e laCk,ofintegration,of state,

local, and federal "programs as a problem. Perhaps th sd with tralning.perceive . !
..,!

. ,

. . ,

.
that there is t:etttr integration or perhaps their wider expoiure toiadult eAucation ,

,
., .

has made them. more aware of the difficulties in trying to bring about program inte-
,..

)1/ , gration.
r

. ..

Administrative Tasks
. /,

. > .

.

Respondentswere also asked to indicate the ImportanCe of various,adult
Aw

.education tasks according to their'perceptions as administrators. Table 9 details
. .

the corresponding.findings. There were no real surprises, with.the "heavier"
.

.

,

4!
t'

,

'responsibilities receiving the higher ratings and the less gltmorous tasks receiving
4

.lower ratings.
, . .

$ome of the interesti*findings developed in comparing ratings on .indiiidual
Ngr

tasks with various demoDraphic/btographic.variables. ihis information is displayed

in Table 10. A,summary of that tablets as follows:

4i)

r
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1. Females attached more importance to establishing goals and objectives,

to monitoring classrooms periodically, to providing a flexible program, and to

watching the "total" progres$ of the student than did male' respondents.

2. Younger administrators,attached less importance to arranging for baby-

sitting and more importance'to promoting the program in the community than did

the older ones.

3. The less educated attached more importance to designing the curriculum

and to providing a flexible program than did the more educated administrators.

4. Those with an undergraduate degree in the behaviorial sciences attached

more importance to such tasks as arranging far baby-sitting and planning for trans-4

.portation as needed than did those who majOred in the ph$sicaf sciences, -lie., the

former group appeared more people oriented.

. , 5. AdministratorsWho_were members of the National Educational Association

(NEA) attached more importance to surveying the community for educational needs, to

designing the curriculum, to coordinating Various money sources, to developing educa-

tional and financial plans , electing staff, to prOviding inservice education,

to supervising Aaff,,to arranging for a student testing program, to providing an

informal classroom environment, to' coordinating adult education programs in the

- community, to arranging for public relations in the community, and to completing the
, 0,

necessary program reports. Such findings suggest that the NEA member is, more in-
%

clinPd to administrative and office detail than the non-member.

6. Those who belonged to NSEA perhaps are inclined for even more office

detail-as thdy,attached more importance to arranging for equipment and Materials,

providing the informal classroom environment, arranging for community public

relations, completing the necessary program reports, and arranging for smoking and

coffee at' adult classes.

43
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Table 10. T-test Comparison of
Various Demographic /Biographic Variables with Some Tasks

Comparison Variable.

-

NEA .Membership:

Yes
No

Survey Community Negds

No. Mean 'St. Dev.

43 ' . 4.44-' 0.88
55 3.73 1.24

t value = 3.33 Sig. = .001 .

Sex:

Male
Female

t value = -2.69

'' 10

Establish GoalS and Objectives

No. _Mean -St; Dev.,

89 3.94 1.15.
4.50 0.53

Sig. ' k:

Level of Education:
..,

Bachelim's or less
More than.Badhetor's ,

,

t Value = 2.14

NEA Membership:

Member
Non-member

Sig. = :037:

,

,

,

Design Curriculum

.No.

'24
73

43,

56

Mean St. Dev.

'4.33 .

3.86

el.
%ea.

4..26

'3.75

0.82 b
1.23

0.95

1.27

t value ='2.18 Sig. =,.031
Oft

Professional Admin. Certificate:

Develop Philosophy

'No. Mean St. DeV.

Certified 37 3.97 0t96
Non-certified 59 3:49 1.19

t value = 2.07 Sig. =.041
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Table 10. (cont.)

Comparison Variable Task.

Sex: -

kalp
Female

,Monitor Classes

No. 'Mean St. Dev.

88 3.33 1.06

10 4.10 0.88

' t value = -2.21 Sig. = .029

Provide Flexible Program

Sex: . No. .Mean St.' Dev.

Male
Feffiale

y

t value = -2.41 Sig. = .018

Level of Education:

Bachelor's or less
More than Bachelor's

)

t value = 4.08, Sig.= .000

PrOfessional Teacher Certificate:

Certified ,

. Non-certified

t value = -2.03 Sig. = .045

NEA Membership:

Member

NM-member,

NEA Membership:

Member

89 3.80 1.16
10 4.70 0.68

24 4.50 0.66

73 3.70 1.22

42 3.62 1.19

57 4.09 1.09, t

Vir

t value = 3751 Sig. = .001.

Coordinate Money Source

No. Mean St. Dev.

42- ,4.05 1.08

53 3.19 1.23

t value = 2.74- Sig. = .007

. .. .. .

f
4 5

Develop Educ. & Financial Plans,

No. 'Mean .St. Dev.

43 4:23, 9.97

54 3.63, 1.15



Table 10Acorit.)

Comparison Variable
. : j..". .zrg,

Task

'

NEA Membership:

Member

Non-member

Provide'Iaervice Education

"It." -;-,''Mean St. 'Dev.

41. 3.83 1.05
55 3.36 1.20

t value = 2.10' Sig. = ..038
1M ___ ...... .

A

4

r/ :Supervise Staff

NEA Membership:

Member

Non-member ,

t value = 2.00 Sig. = .049

'No. 'Mean St. Dev.

41 3.71 1.29
54 3.22 1.08

Arrange,for Equipment & Materials

NSEA Membership: . No. Mean- St. Dev.

Member
. 60

,t
i,3.50 1.28

Non-member 39 3.00 1,03
.

- t value = 2.05 Sig. = .044

5-Year Adult/Vocational Status:

Certified
Non-certified

t value = 2.27 Sig. = .025

Maintain Student Records

No. Mean St.'Dev.

9 4.22 0.83
90 3.33 1.14

NEA Membership:

Member
,Non-member

t value = 2.15 Sig. = .034

Arrange for Student Testing Program'

No. Mean St. Dev.

43 3.44 1.12
55 2.93 1.22

48;
I

1.4 0* wit



Table 10 (cont.)

Comparison Variable Task

Provide Informal Classroom Settings

NEA Membership: No. ;: Mean St. rev.

Member 43 3.17 1.13
Non-meMer 56 3.21 1.32

t value = 2.20 Sig. = .030

NSEA Membership:

Member 60 3.72 1.18
Non-member 39 3.05 1.30

t value = 2.64 Sig. = .010

ACEAN Membership:

Member 18 4.06 . 1.06
Non- member 81 3:32 1.27

t value = 2.28

Age:.

Sig. = .025

Arrange for Baby-Sitting

No. Mean St. Dev.

39 or less 51 1.95 t 1.07
40 or more 50 2.50 1.36

t value = -2.10 Sig. = .038

Bachelor's Degree Major:

Behavioral Sciences 39 2.69 1.42
Physical Sciences 54 1.98 1.06

t value = 2.65 Sig. = .010

Standard Admin. Certificate:

Certified . % 16 1.56 0.96
Non-certified- 78 2.41 1.27

t value = -2.51 Sig. = .014
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Table10 (cont.)

Comparison Variable Task

Bachelor's Degree Major:.,

Plan for Transportation Needs

''No. 'Mean St. Dev.

Behavioral Sciences 39 2.15 1.23
Physical Sciences ' 52 1.63 0.91

t value = 2.23 Sig. .029
)

/

Age:

39 or less
40 or more

ACEAN Membership:

Member

Non-members

'"PrOmote Progx m.in Community

Nb. Mean St. Dev.

52 4.25 t 0.93
51 , 3.79 1.18

t value = 2.02 Sig. = .046

18 4.6,7 0.48
78 3.82 1.18

t value = 4.81 Sig. = .000

NEA Membership:

Member

Non-member

ACEAN Membership:

Member,.
Non-member

1.1

t value = 2.38

COardinateIdult Educ. Programs

No. Mean St. Dev.

39 3.85 1.09
A

53 3.26 1.21

Sig. = .020

18 4.11 1.08
74 3.36 1.18

t value = 2.45 Sig. = .016

'Establish Communication Procedure

'ACEAN MembershiP: 'No. Mean. St. Dev.

Member 18 4.00 p.84
Non-tember 76. 3.39 1.06

t value = 2.26 Sig. = .026
Vt.
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Table 10 (cont.)

Comparison Variable Task"

C

NEA Membership: .

Member
Non-member

4 value = 3.05

Arrange for Public Relations

''No.

42

54

Sig. .003

` "Mean St. Dev.

4.19
3.52

0.94

1.16

NSEA Membership:

-Member 58 4.00 1.03
,Non- member 38 3'.53 1.20

t value = 2.07 Sig. = .042

ACEAN Membership:

Member 18 4.39 0.6]
Non-member 78 3..68 1.17

t value = 3.64 Sig. = .001

Sex:

Watch Total Progress of Students

No. Mean St. Dev.

Male 85 3.59 1.14
Female 10 4.40 0.84

t value = -2.18 Sig. ='.032

NEA Membership:,

Member
Non-:member

t value = 2.99

,NSEA Membership:

'Complete Necessary Reports

No. Mean St. Dev.

42 4.00 0?96
54 3.37 1.07

Sig. = .004

s

Member 58. , 3.88 1.03 ,

Non.:member 38 3:29 1.04
, .

t value = 2.74 Sig. = .007
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Comparison Variable Task

"Arranging for Smoking in Classrooms,'

NSEAAembership: ` No, ,\ Mean "'St. Dev.

Member 58 2.86 1.30
Non-member 38 2.32 , 1.28

t value = 2.02 Sig.'. .046

NEA Membership:

Member
..

4101,

.4

Seect Staff

No.

42

Mean St. Dev.

4.29 0.94
Non-member 55 3.67 1.25

t value = 2.65 Sig. = .009

ACEAN Membership:

Member 18 4.50 0.71

Non-member 79 3.81 1.21

t value = 3.21 Sig. = .003

7., Membership in ACEAN, the state's adult education association, suggests

that members are somewhat more community oriented than non-members. Members

attached more importance to selecting staff, providing informal classroom settings,

to promoting the adult education program in the community,, to coordinating the

lotal program with other adult educationprograms'in the community, to establishing

a communications procedure within the community, and to arranging for public rela-

tions with the community's media.

8.' The type pf certificatiOn one possessed also revealed some significant

differences. Professional administrative certificate holders attached more
4

importance_to developing an adult educifia-philosophy compatible with that of the

sponsoring agency; standard administrative certificate holders attached less im-

portance to arranging for baby-sitting; professional teacher certificate holders

attached less importance to providing a flexible program; 5 -year adult/vocational

certificate holders attached more importance to maintaining student records.
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To understand a little more about the nature of administrative tasks and

administrators' perceptions of tasks, each respondent was asked to estimate the

percent of adult education time devoted to four broad groupings of tasks: As .

Table 11 shows the responses were varied, but with a fairly even distribution

oVer the four task areas. Perhaps.most surprising was the fact that Targe numbers

reported no time at all spent on some of the categories.

Table 11. Percent of Adult Education
Time Estimated for Several Tasks

Percent as Estimated by Respondents St., Task Description p% 1-25% 26-50% 51-75% 76%+ Mean Dev.

Working with Teachers
r
16a 55 17 2 1 17.446 18.03

6

V
,

I Working.with Students 47 45 6 5 7 15.49 25.44

Community Relations 39 61 8 3 0 , 11.50 14.001 ..,

a . ft

Office Related Dutiesc . 38 41 25' 5 2 18,34 21.81

I

;

a

The figures under each percentage category represent the number of
respondents whose time estimates fell within a category.---They do not total'to
114 for each task because of some non-responses. .

.

b

The mean and standard deviation figures represent the percentage of time
estimated and not the number of respondents.

c

These included office duties, material selection, report writing,, admin-
istering staff meetings, etc. ,

00

Table 12 details some significant relationships found when tire-Mb-spent

on a particular task'was Compared with perceptions of those problems described in

with
,

the previOus section 'and with the more specific administrative,tasks described in,'

. 5.1
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Table 12. T-test Comparisons of Various
Estimates of How Time'on-the Job Is Spent

-With ,Some Problem .Areas and-Administrative Tasks

1

1

Caparison Variable Problem.Area

Lack of :Funding_

Working with Teachers: 'No. Mean St.-Dev.

19% or time or morea 39 3.49 1.43
Less than 19% of time 48 2.85 1.47

t value = 2.02 Sig. = .047

Working with Students:

20% of time or more 22 2.55 1.56
Less than 20% of time 75 3.32 1.44

t value = -2.18 Sig. = .b32

.1/4

Community Relations:

Planning Effective Programs

'No. Mean St. Dev.

14% of time or more 41 2.90 1.20
Less than 14% of time 55 3.55 1,12

t value = -2.70 Sig. = .008
0.

Office Related Duties:

20% of time ormore 47, 2.98 1.19
Less than 20% of time . 49 3.55 1.14

t value -2.41 Sig. = .018

a

The percentages chosen for the two groups were whole numbers nearest the
pedian. .

52
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.Table 12. (continued)

. .

Comparison Variable , Task'.

, :

Working with Teachers: No. ,

19% of time or
.

more ..39

Less than 19% .of time
.

. 45

i

t value = 2.27 Sige = .026 \

Office Related Duties:
.'.

20% of time or, more 49

Less than 20% of time 44
1

Superise Staff''

Mean St. Dev..

3.74 1.04 (

3.18 '1.21 .

,

,

,

_.
.

3.65 1.11 $

3.14, 1.23

%

t value = 2.13 Sig. = .036 A .of

Recruit Students

Community Relations: 'No. Mean St. Dev.
.

,

14% of time or more 42 3.95 . 1.19.

Less than 14% of time 54 3.41 1.30

t value = 2.12 Sig. = .037
4

Prpmote Program in Community

Community Relations:
)

No. Mean St. Dev.

14% of time or more' . 40 4.28 1.04

Less than 14% of time 54 3.72 1.16

t value = 2.39. Sig. = .019.

Working with'Students:

Coordinate Adult Educion Programs

No. Mean St. Dev.
-77-- )

20% of time or more 20 2.95 1.19

Less than 207k of time 70 3.64 1.16

t value,= ,-2.35 Sig. = .021

53 .
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this section. This information can be summarized as follows;

1. Those administrators who spend more time working with teachers and less

time working with students atta greater im portance to the lack of funding as a

problem. Perhaps as program directors be me more removed from the classroom they

-see,more need for money.'

.2. Administrators who spend mere time working with community relations and

more time working on office related duties place less emphasis on planning effective

programs as a problem. It can probably be assumed that such administrators-are

bUsily'engaged in programglanning during much of the time they spend with com-

munity and office responsibilities.
,

Respondents'who spent more time working with teachers4and more time'on

office related duties attached greater importance to the supervising of staff as

an administrative task.

4. Those indiNAduals whOpent more timeon community relations were more

-

apt to emphasize the recruiting of 'students dnd the promotion of the adult education

program in the community as would be hoped if respondents were being consisteht in

completingthe instrument.

5. Administrators, who spend more time with students emphasize less-the

coordination of adult education programs in the community thando those who spend

less time with students. ,Perhaps such a finding indicates that if an administrator
)

is able to turn classroom work over to the teachers he or she will often become

4- more community minded.
,

r

Competency Training Needs

Respondents were also asked to examine a list of'competencies representing

some of those.a supervisor of adult education programs might need in order to be

7
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successful. 'ThejwWere the asked to check those Competencies about which they

felt the need for more knowledge. Table 13 displays those responses by rank ler.
. . .

Although responses for the administrators were spread across all competency areas,

4 fairly clear request for help with program planning and evaluation activities

exists.

In.an attempt to understand more about each competency area, the responses

were dichotomize d into an indication of need versus no need indication and examined

by a crossbreak analysis with the various demographic/biographic variables. 0.A

chi-square test for significance aided the examination. Table 14 details the

significant findings.. Following is an effort to summarize the'data:

1. The More educated administrators indicated a need for additional knowledge

'ion conducting clientele needs analysis at a greater rate than the less educated. ,

4,-

administrators.

.2. Those with bachelordegree majors in the behavioral sciences perceived

a need for more knowledge on conducting clientele needs analyses, on constructing

. ,

evaluation Instruments, and on understanding agency coordination and collaboration

procedures at a greater rate than those with-majors in the physical sciences.

3. Adginistratorgpossessing professional teacher certificates indicated,
4*

%,,4

a need for more knowledge at a greater rate on the needSanalysilOrea, on planning

evaluation strategies, on utilizing sequential planning steps, on understanding the

role of.adulteducation within the remaindq of the edgcational field,on under-
', s 66

standing agency coordinition procedu'res, on executing decision-making strategies,

and on applying financiaT1 cbncepts to program activities. Perhaps a fairly narrow

,K-12 teacher training program could account for some of these feelings.
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Table 13.: Responses and Rankings Indicating a Need
For Additional Knowledge for Various Cbmpetencies

Competency Descriptiona
Responses

. No. % of total 'Rank
.

Usin'g Behavioral Objectives
. 63

Conducting Clientele Needs Analysis 55

betting Long & Short Range Goals ".0 49.

Constructing Evaluation Instruments 49:

56,34 1-

. 48.2 .2

/0.0. : 3.5.

43.0 3.5

Planning Nhluation Strategies .48) 42'1 6

Identifying Philosophical Issues & Goals 48 42,1 6
) :

Utilizing Sequential Planning Steps . ',48 42.1 6

; ,Scheduling Materials with Learners 46 40:4 8.5,

Understanding Role of Adult Education 46 40.4 8.5

Understanding Agency Coordination 8
.

.

Executing Decision Making Strategies 37
N '..

Ilterpreting/CondOctingReseard .36

Developing Recruiting Procedures 34

Applying Basic. Financial Concepts`
1 .

.

,

34

,Communicatjng Orally and In Writing' 28

33.3 10

,
:32.5 11

.

31.6 12

29.8 13.5

29.8 13.5

24.6 15
.

a

(

The questionnaire as displayed in Appendix A describes each competency
area in more 'detail..

5 (3
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Table 14. Crossbreak Comparisons of Various
Demographic/BiographicVariable,with Several Competency Areas

Y.

Comparison Variable Competency Area

Clientele Needs Analysis

Level of Education: No. "Yes" % No. "Po" %

72:4

43.9

:Totals
.:

Bachelor's or Lest
Mote. than Bachelor's

- ;

Totals

8

46

54

27.6

56.1
21

36

57 .

29

82

111

,

x2 value = 5.88 Sig. = .615

Bachelor's Degree Major:'

Behavioral Sciences 65.2 16' 3443 46
Physical Sciences

Y30

25 37.9 , 41 62.1 66
....._.

. '.4
Totals

. 55 57
)

112 .%

x2 value = 7.05 Sig. = .008

Professional TeacheKCertificate:

.

Certified 27 ,. 62.8 16 37:2 43'

Jgon-certifted- 28. .39.4 43. 60.6 71

Totals 55 59 114:

)( value = 4.95 Sig. = .026-

Professional Admin. Certificate:

Certified 25 62.5 15 37.5 40,

Non-certified 30 40.5 44 59_5 74

Totals, 55 59. 114

X
2 value = 4.17

..1111111

Sig. = .041
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Table 14 (continued)

-Comparison Variab1 e -.Competency ,Area;

r

Membership: No "Yes" No "No" % -Totals.

Member . 2.7 ; -57.5 42:6 47, .

Nori-npliter- .-32,8 # 67.2- `6-7-,

Setting. Goals

,
Totals 49..

.

. ,
X2 value = 5.86 -Sig. = .Q16

. .

NSEA ,XeriterShi p:

Member

'N0.0-iitember.

. 'Totals

.1. Val ue,= 6.21

r

. Bachelor's Degtee Major:

BeliaVtoral Sciences
Physical Sciences

65- 114

37 52.9 . 13 .47.1: .70.

12' 27'.3 32 72.7 44

114.49 4

Sig. = 1.013 .
f

11 ,"t,r , .

Constroctim-Eval uatiort-Instruments

'4)
o.. "Yes'"-- %:

-26 5 20
23

, 63. Totals .49'C
xs Value = '4.30 -Sig.. =

, E#3 MeMbership.:

Nonmeinber,,

,

.26 55.3_

Totals.

41,5 *. 4t/-
656 2 - 66

112 .

.. 23' 34:3'

otals . 49.

x, alueV ----=:4.s1-5- =.'..;: ,. ,
..... ... 1.1 "11 1.1. Ir ,-

.

' , -

- 14 "11:-
. .1

r

.,
I rr.!

.

r

r t . 1 , ,

111
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Table 14 (continued)

ComparisolOariable -.Competency Area

Professional Ttacher Certificate:
f I

. Certified,
Non-certifie.

e '.*

as

Totals

.5(2 val ue 4.46

Professional. Teacher .Certificate:

Certified

Non-Certified

Planning Evaluation Strategies
;

No. -'''Yes"- %' No: "No" % Totals

24 65.8 . 19 .44.2 .43

47 66.2 71

< - 66 1.14

.035..

, Utilizing'Planning Steps

A/
No. "Yes" No., "No"

`e
. 25 . .58.1 ), 18
23 32:4 :48

sl

. Totals, 4, ..-- . -- 48
....

66 114
, -' `,,,--:"..;

A.-,., - value -=. 6..'6 . Sig,- = . 014'. ,

,

,

',...,... -, ...
v

: . : . ..., - .7.4 ,-; - - -, -; -4- -- - *

% Total s

41:9 43

67.6 71

- a. '..
.,

Profess i:ona.l .Teacher:Certit i

Non-certiftekl*
.

TOtals

7-
3( value = 5.87 Sig. = .015

. ---- ----

r

,,

'Understanding Role of Adult 'Educ.-

"No. "Yes" - NO.; "No" k Total's

' 24 55.8 19 . 44.2 43
22 31.0 49 69.0 71

46 68 '114
s

,r',,

,- Understanding Agency Coordination

Degree'
. % :

Oactieiqr 1,tajori, , No..."Yes" % : No. "No" _ % Totals

;-8ehattfOral Sciencei" 22 47.8 24 52.2 46.
.Phy'sical, Sciences- '. 1 15 22.7 -51 ,, 77.3 -'66

-Totals 37 -',, 75 112A
,

AI.
2.value = 6.63 :Sig. =' .010

'et

, 1

.st
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:fable-14 (continued)

-Comparison Variable Competency Area

Understanding Agency Coordination

Professional Teacher Certificate: , 'NO.''Yes" % No. No % Totals

Certified 20 45.5 23 53.5 43
Non-certified 18 25.4. 53 74.6 71

Totals 38 76 114

X
2

value ,= 4.49 s' 'Sig. .034
, -- - - - - ------- ---

Executing Decision Making Strategies

Professional Teacher Certificate: No:'"Yes" -% No. "No" ' % Totals

Certified, 20 - 46.5 : 23 53.5 43
, Non-certified 17 23.9 54 76.1 71

Totals 77 114

NEA Memberihip:

value =,5.24 =.022

Member. 2- 44./
Non-member 16

37 -

7 x value 4.54 Sig. = .033

NSEA Membership.:

Member .

,

29 41.4

26 55.3 47
51 76.1 67

77 114

I
41 58.6 70

,Von- member S 18.2 36 81.8 44

Totals ,

, . 37 .77
114

X2 value = 5.64 ''. . Sig. = .018..... --- W1



-54-

..Table.14.(continued).

.Comparison Variable

I

-Competency Area

Interpreting/Conducting Research

NSEA Membership:' No. "Yes" % No. "No" % Totals

. Member 28 40.0 42 60.0 710

Non-member - 4 - 8 18.2 36 "81.8 44

Totals 36 78
.

114
,

i

X
2
value = 4.99 Sig. =,.026

ACEAN Membership:

Member

Non-member

Totals

Developing Recrui -3inq Procedures
.:,

No. "Yes" % No. "No" %' Totals

6 . 33.3 12 66.7 18

30 31.3 -66 68.8 96

36 .78 .114

,

X
2
value = 5.38

Professional Teacher Certificate:
'.,

Certified'

Non:-certified
,,

Totals

X
2

value = 3.90

Professional Admin. Certificate: /

Certified
Non-certified

Totals

Sig. = .020

Applying Financial Concepts

No. "Yes" %, NO: "No" %

58.1'

77.5

57.5
77.0

Totals

. 43

: 71

1,141

40
74

114

18

16_
34

Sig. =..048

17

17

34

41.9

22.5

42.5
23.0

25

55

80

'23

57

80

X
2

value = 3.84 = .050
.1

61

.

,

, /



4. Those possessing professional administrative certificates indicated a,

greater preference for more knowledge on the needs analysis area,and on applying

financial concepts to adult education programs. These findings'are somewhat

surprising because of the training programs most administratorsdministrators have completed.

5. Membership in professional associations, as in the,Other sub-sections,

provided several significant crossbreak relationships. NEA members indicate4 a

greater need for more knowledge on setting long and short range goals (as did

NSEA members),'on Constructing evaluation instruments, and on executing decision-

making strategies (as did NSEA members). NSEA members also indicated.a greater

need for the area of interpreting and conducting research. gEAN members indicated

a greater need for more information on developing staff recruiting procedures.

One additional computation was made to understand better the topic, of com-

petency training needs. The-total number of needs each respondent said'uyes"to

was obtained to provide a continuous measure of need. These values were then

compared by t-test with the vartous:demographic/Iiiographic,variables_As Table

15-reveals there were two significant differences showing that behavioral science

majors and NEA members, perceive a greater need for"more knowledge and training

adult education.

Part-time vs. Full-time Administrators

As was suggetted in, Chapter II thereare some differences between part and

full-time administrators, FOr this particular study there were problems in even
,

,

. ,

determining who was part-time and who was full-time. The fact, that 14 Rpople

indicated they were full-time was not checked by actual obsei:Vation or interview. -
.

4'
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Table 35. T -.test Comparison of Two Demographic/Biographic Variables -
,

With the Total Number of. Perceived Needs

Comparison Variable pp Total.Number of Needs ,

Bachelor's Degree-MajOr:.

Behavioral Sciences
PhXsical Sciences

No. \Jinn St. Dev.
Ir---

46 7.2 5.74
66 4.92 5.13

t value = 2.22 ig: . :029.

NEA Membership: No. A
(

an ' St. Dev.

Member 47 7.04 5.92
Non= member 67 4:90 4.99

I.

;

4 ,

t yalue = 2.09 : Sig.'= .039-

The State Department of Education at the time of this study listed 20 different

persons as full -time; not all of these peqple returned qu'estionnaires. In addition,

three people whom the State Department had said were part-time declared themselves

.

as full-time. Subsequently, a potential limitation to the data is some inaccuracies

relative to full -time, status.

Given the limitation deicribed above, 'the respondentOlere compared through a

,d-ossbreak analysis' on what they checked.as their employment status in adult ddu- ,

cation with the various demographiC/biogriPhic variables. A significant comparison

'result is 'displayed iniablc 16.

613
I A'
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Table lb. Crossbreak Comparisons of Sex
With Part ys.. Full-time Statiis

Part-time

NO. * %lid.- %

.
Male 90 ,90.9 9 9.1Female 6 54.5 5.. 45.5

Total 96 14

x2 value = 8.74 Sig: = .003

Totals

V

= - ':' e
i

, ,
Only the 'sex" variable showed a reAistic sigtificant dlffererice., with

nearly. half of the females in -the study decla);14tliemselves
full,:time as compared-

.

to' less "than 10% of the1iiales. .MembershiP status in NApaE and ACEAN also" re-
,,

suited' in significant *chi-square values; however, because the 'nUinbers' in. some of

the comparison cells were three or less, interpreting
thesignificant 'values has

"severe limitations.' In. addition, a sigriificantly small percentage of the full-
,llmie people ere located in public school-based 'programs, Suet) a finding wouldI

be expected, however, as IT pst public schools in Nebraska are too small to afford
b

( employing a full=tim; 'admInfitrator of adult edbeati on ,

.

it
'..1 EmploAent statuswas Aliso' compared, with perceptions of both administrative,

Y.1
.problems and-tasks. Table;,37.shows that only one'' problem, and one task were per-,

4

ceived significa4ly different,,''by
hciministrators as compared to part-.

,,

time people. Neither' finding adds',.4ch ClaritY tb untderttanding the differences., .
,.. , , .

.

;except' to,:sUgge,st .that:the'fbfl-time pet4So,has More 'time to spend on obtaining.0,
..... I

"coimtnity,s1404'and ,onAeqping.student records.
f .



`r511-,

Table 17.,T-test comparisons of Administrator Perceptions of

Problems and Tasks with'the Employment Status

Employment Statirs rob'lem/Task
3*

Lack of Community Support

\NO. . Mean ' Dev:

Part -`time
.

ime
. 2.08 ' 0.86

Full-time '82 2..94 1.31
,

t value = 02.29 Sig. = .024----- ---- -. -- -- - - . ..

_Keeping Student Recordi

,

. ,

. : No. ' Mean ,St:-Dev.-';'
Part-tiffe 13

.

4.00 0:91
Full-time 84 3.35 1.14..

t value = 1.99 Sig. .= .050'

When the information' on competency training needs was compared with the

.1

employment status of the administrators, very few significant differehaes were found..

Full-time administrators were significantly less likely than part-time administrators.

to request more knowledge on applying financial concepts to prograMming, on-clientele

needs analysis techniques, and on setting long and short range goals. However,

''a cell size of two or less in each comparison described above limits the usefulness

,of such InforMation.

Table 18 does reveal an interesting finding: When the total number of needs

indicated by the administrators was compared according-to employment status, part-

time direCtors indicated that they had significantly more needs. Full-time people

65
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Table 18. T-test Comparison of Employment Status
With the Total Number of PerceiveThNeeds

. T

Employment 4atus Number-Of Needs

Part-time
( .

Full-time

$

No, Mean .St.'Dev.

.

96 4 x.19 5.64
14 3.'6

,

t value = -2.97' .Si g"% = .006'

perhaps have more opportunity 'to pick,up.needed skills, whereas part-time people
,.
,

.
.

are no doubt feeling,,some inadequacies because their adult eduCdtioh jobs often

. .z

are on an overload basis:

111

In examining the part-time versus the full-time adult education administrator,

a sense of notaany differendes can be obtained.. In a state-like Nebraska where

. 'so many of the administrators entered the adult'educatiop field 1y accident or

circumstance instead of by choice, riot many differences should be expected. Hope-
_

fully, the information -presented in this'section will help state and local officials

to plan training programs throughout the .state. The final chapter will suggest

-a,variety of training implications.



CHAPTER V

SUMMARY, CONCLUSIONS, AND IMPLICATIONS

The purpose of this study was to study, analyze, and deicribe ABE program

adMinistrators in Nebraska. An attempt was made to understand .the administrator

in general'and also to determine if major differences existed between' part and

full-time people. It is anticipated that.the information uncovered will assist,

in the future iMprovement of adult education'in the state,pill assist state and

local people in recruiting adult education administrators, and will assist the
.

State Department's Adult Education office in planning training programs for

administrators.

An Overview 4

If one wanted to summarize in one word the nature of the adult education,

administrative picture in Nebraska, "varied" might'be a good choice. However, .

there'are many more, males than females in administrator slots, most are on a part- .

,/ time status, typically they are in theAr mid to late thirties, most are highly

educate0 and often with advanced degrees, and very few have had any specialized

preparation for their adult education administratospots. Consequently, there

istsa cosmopolitan group of individuals, all withVa similat goal in mind, and

most 'n continuous need of more training, specialiied assistance, and more time

to accomplish a demanding job in a manner than will be self-satisfying.

The respondents were also very willing to report their perceptions regarding

the importance of various problems,and tasks. Highly important problems with

which they must deal included such items as reqUiting students, planning effective

.programs, maintaining student interest, finding appropriate amounts of funding, .

67
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and finding qualified teachers. 'Tasks perceived as. highly important included

such items-as-surveying their communities' educational needs establishing lOng

range program 'goals, promoting their programs in the community, designing-cur

riculum appropriate for uncovered needs, selecting personnel, and d6i6ning, both

edudational and financial plans that will meet community needs.

A variety of competency training needs were also uncovered,' Some iMportantr:

`needs included more understanding of-or knowledge pertaining to using beha'vioral

Objectives, conducting clientele needs analyses, setting, long'and.short range goAs;
4 ,

evaluating programs, identifying philosophical issues and.gdals, and employing

sequential planning steps in their,program dqsign'efforts.

There were some differences uncovered in comp:6-tng ?art and full-time admin-
.

istrators. Proportionally more females declared themselves as full time, full7
A

time people were more likely than part-time people to belong to professional adult,

education associations, a nd full-time administrators were less likely to be located

'in a.pdblic school setting. Finally,-part-time peoplg indicated considerable more
- 0

educational training nee than didJull-tTme administrators.

Recommendations

State Department Level
2

There were some indications from the data that full-time administrators are

able to war* butter at such tasks as developing community relations and maintaining

perhaps a more' organized office. In addition, it can be suggested that full-time

people have more skills that can be brought to bear on various problems and tasks.

However, the expense i volve&in hiring more full -time administrators is something

that has e r15( ed with at both state'and 1pcal levels The steps that the

Adult Educa ion Division office .n the-State DePartment has taken to make full-

tim seople responsible for regions of the state and in 'some.cases to.put people

C
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3

out into regions is, a compromise that hasObvtous merit.

J

Recommendation No. 'Tr That the State Department continue to seek additional

funding for purposes.of hiring morejull-time administrators and that the policy

initiated of placing full-time,people in regional spos throughout the'state be.

ex panded and' continuously evaluated.

Recommendation No. 2:' BecaugR6Aprtionally more full-time administrators -
)

than 'part-time people are located in community college settings, the State Depart-

ment should continue to explore with the 'community colleges of the state the mutual
A M *"

support of full-time people in main campus and satellite settings.
.

The information uncovered pertainingto the time estimated byadministrators

that is spent on four-brdad groupings of tasks has soelmmediate implications for

' the State office.: If, in fact, large numbers.of administrators are spending no or

only a small amount of time on.such tasks as community relations and working with

teachers, then it iesuggested that the adult education_program in corresponding
,

,.
communities is not at the'ievel of vitality possible.

,

. 'RecOMmendation:NO. 3 That the State office carryout a more extensive

analysis.of how time is spent; make some decisions on 'how time should be spent,
.,

.arid^derive.some guidelines f4r regional and local program administrators.

A final point*to be raised here is the ffnding'pertainindto a fairly harrow

competency base of some,administrators,,espetially thoSe who were experienced school

. .

teacher but who had not had specific training:for adult education.
.

. = 9 : 1 .

Recommendation No. 4: That the State office review its criteria for recruiting k..

. .t.

administrators in light of some of the data presented in this'report, i.e., pro-
. .

fessional.association affiliations, possession of professional teaching certificate,

bachelor degree major, etc., and derive some re itment guidelines for us 'at the

a local level.

69
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Recommendation No. 5: That the State adult education officer meet with

officials from teacher training institutions and frqM the state teacher ac-

creditation office to 'review the requirements at the undergraduate level for

teacher training and certification with the goal in mind of adding some course'-'

work in adult and community education to a normal training program.

There are many more implications,to bemade and recommendations to be given.
,

*,

However, they'appear to relate more specifically to the training needs of adult

education administrators. SiAbsequently,there follows anotjer sub-section

more specific to training needs..
..

Training Implications

;.

There are a host of training needs apparent from_an examination of the data.

Each has potential application at either the local or a regional /,level.. Some

suggestions regarding how such training could be designed will be contained in

., .

a later section.
.

.

.

One very obvious finding in examining the Demographic /biographic data is the

fact that a wide variety, of ages, educational backgrOunds4nd levels; experience,

and progr'am location exists. in addition, a large majority of the administrators'
4

did not have any specific'traning in or.preparation for adult education.

. Recommendation No.. $: That conSideratiori be given to offering educational

, ,alternatives including indiVidualized learning opportunities, fbr the future
.

training ofABE supervisors because of their diverse backgrounds;

Recommendation No. That the:iState offjce_encourage.and make opportunities
.1

available.for 1 cal administrators to obtain some training in adult

education. Per aps graduate training programs in adult education would be an

r
answer for manx.of the respondents.

'7 0

tl
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The importance attached to various administrative problems by Ore respondents

.

resultedin some topics'to consider for".;iuture training activities. In addition,
- .

some corresponding t- 'tests for significant differences revealed in one moreway-
,

the potential. need for training altdrnitives'frodhdIch administrators can:choose's

in accordance. to their individual needs and status.

vr *

Recommendation No: 8: That the material in Table 4 (Chapter III) be examined

ncidthat such topics as how to recruit students and tdachers, how to plan effective

programs, and how to maintain student interest be includedlin future training.pro-

grams. . .

The importance attachedto Various administrative tasks also revealed several

areas for constderation. Significant differences were found for severardompanison
. ,

'variables, especially the characteristic of membership in professional educational

,associations
. . ,

Recommendation No. 9: That the material in Table 6 be examined and that such
.

-topics as how to assess community hee4s-, how to develop long-range goals and oBjec-

tivet, how to promotetheprogra in the community, and how to design an appropriate.
) .

.. curridululn be included in" '.future training-efforts.
)

-

/The respondentt were also,asked to-indicatedirectly some. of their training:,
.,

needi. A variety of competencies were'identified as. areis for-addition0 knowledge
. ,

orskill. :There is some .overlap between the competency training needs identified
, ,

and those needs already reported in, this sectiOn.' However, additiohaleraining.
, * . - .,

it. . ,

implications Are apparent in examining the dal. 7

RecomMenda'tion No. 10: ,That the material'in Table 13 beexamtnedand that
. , . .

the highest pricirity items'be,utilized-as bases fOefuture"training,ifforts.

. ,
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-teach administrator was-asked to indiCate .his or heY preference as'to.how ,.

'additional knowledge for the various training competency areas could be acquired..

a

. -. .

.-Their choices were through formal courses, through.wOrkshops, or by written
. .

-
.materiaT. ,Ai,Table 19 shows,formal,course work-kris not a heavy favorite, no-

,
.

doubt because of-,the inconvenience. of enrolling in formal programs!'in many cases-
.

. r 4 .
, r .

-of having to drive long distances, and because courses in adult education have -

not been readily'availabl throughout the'slite and, thus, not thought of.as a-
. , . i

', ..
viable option. , The increasing emphasis, on ABE in the thiiversity of Nebraska's-

, 0 ,

Department of AdufEddcation,the availability of more of the Department's
:. -

courses_ throughout the'state, such courses ,as' the'MarYland television course in-
- .

.

adult education, and various non-traditional approachessto offering courses. that.. e .

. :., a :

could-be tried hOpefully will maintain the -fumy' course as a viable training--
4, %

.,
, option.

, ,The high interest:in workshdps'is encouraging because of the convenience

'and useability of such a format. No doubt future trdining.efforts wtli continue'

to make heiaVy use,of the workshop format. Of special. significance was the rela-
.. .

.tiveiy,high, and, in many cases, -the very 'high interest, in written materials as

,

.. 1 materials
-

an,ciption foracquiring additional' information. The State-office ,an- utilize
. .,

.' ., ,

". such informationto help plan andprescHbe individual training programs foreich
t 4

ABE administrator.
t

.

1

'4
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Tore Wethodolo5iCal Preferences iri Acquiring
.. Additional. Knowledge for-Various Competent i es ,

. , -

Forrhal Written
otipet-thicy Description, COurse 'Workshop Material

.''

liphavi Oral Objectives'. ;

Clientel'& Needi 'Analysis

'Goal Setting

Evaluation Instruments

Evaluation Strategies

Philbsophical Issues:

,Planning; Steps ,

Sae dui frig Materfal,s

ROT of "Adultjducation-

AlgencfCoordinati 013 1

10 :

i ts

.

4a

4:

3

5\ .

5

7 '

1

4

1

.,,

; .

..

,

°

,

,

20 . 19 1

23. 1,5

16. . 18".,

17

18.

15

4 22

17

Dedistont.Making

Research Procedures
. .

,Re6ruiting 'Procgdures

Financial Concepts
.

Communications Techniques,.
. , t

Mean

4-
.

4

2

1

3

3:47

;4'''

16

17

9

1

15

14

7

e
15.67 13.73

0 " a

.

, .

,

18

14'

13

. 10 .

, 18. '

. 13

12

' 13.

11

10

11

11,

The figures -represent, the number of respondents checking the category:.
Each person could chec,k as many as he or .she preferred.

1

01.
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Additional Research Needs

A study of this natureWould be quite, incomplete if it did not give birth

to some new questions. Therefore, following are several questions for other

researchers to consider. Some of the queitions could be considered as hypotheses

to be tested and others would be natural follow-up researciikguides.

1. Now would responses to questiOns like those included for this study
vary if the study was conducted every,five years?

2. _Are'older adMinistrators more successful than younger ones?

3. Does the amount of education acquired have,any bearing on program
success?

. 4. Does the amount ofqraining specifically ,in adult education have
,a relationship to success?

5. 'Do part-time adult education administrators have probleps and tasks
unique,to them in comparison to -full -time administrators?

6. What are'spme of the major differences rbetween administrators with
, physical stience, backgrounds and those with behavioral science
backgrounds?

7. Do such differences affect the success of programs?

8. 'Ay have so many administrators-with physical'sience backgroundsbeen
attracted to ABE administrator positions?

.

9. 'What are some major differences between administrators who belong to

various professional educational associations or who possess various
types of professional educational certificates and those who do not?

Do such differences affect the success of-programs?

i . Do administrators'who belong to ACEAN have unique skills or specific
personality traitsthat enable them to work More successfully at the
community level thari other administrators?

12. What is the actual amount of time administrators spend on various
adult education tasks?

,
,

.

13. Does the manner in-which an admintstrator divides his, or her time have
a bearing on the success of a prograM?

of
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14. What are some additional perceived training-peeds of adult education
administrators? ,

15. Are there differencesbetileen administrators' perceived needs and those
that could be demonstrated through some technique?'

16. What are the best techniques for obtaining needs and planning information?

4...

Conclusions

'There are several findings from this research study that stand out signi-

ficantly. For example, it certainly appears that membership in professional edu-:

41
national associations and the concomitant commitment to education is an impdrtant

variable to consider in both recruiting administrators and in planning training

programs.

Intriguing, too, are the differences fodnd and suggested,between administrators

with behavioral science backgrounds and those with physical science backgrouridt".,

Why are those with physical science backgrounds gravitating to people-oriented

poiitions? Do such individuals then obtain advanced degrees in education? ),That

are the implications of such differences for training, recruiting, and program

success? These are just some of the questions that come to mind.
/4

0 Finally, it was interesttng to note that those few administrators who are

members of the state's professional adult education associationCACEAN) appear to

be somewhat more community-minded as they carry Outitheir job responsibilities.

Perhaps that is an indication of the viability of the association in helping its

members to operate a comprehensive program.
or\

It was gratifying to receive the cooperation of so many individuals involved .

,' with adult education in Nebraska.' HopefulV, thefindings of thi; research will

aid local and state officials as they endeavor to improve educationaJ programs for.

the state.

75
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Reference. * . .

For additional discussion on perceived versus demonstrated needs, seeRoger Hiemstra and Roger Long, uA. Survey of 'Felt' Versus 'Real' Needs of
Physical-Therapists,!' Adult Education, XXIV, 4, 1974, 270 -279,
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QUESTrONNAIRE ON ADULT EDUCATION

Biographic Initrmation

1. Sex: Male tv Female

2. Age .

3. Number, of years in the professiolal field of:

A. Adult Education=, administration . . .

B. Adult EdUcation

C:: E. Administration ,(other thaik AdUlt Ed.)

.,* D. 'Education teathing (other than Adult Ed%)

4. Che4: highest college-degree you possess:

Associate Degree Master!s Degree.

Bachelors Degree Specialist Degree

5. What was your undergraduate major?

, -Part

Doctorlte

6 What was your undergraduate minor?

7. .What was your graduate major (Mater's level)?

What we's yoUr griduate'minor (Master's'level)?

9.' What was your specialist,major?

10. Whatwas your Doctorate major? ,

#

11. Please check any of the following types of tertifichps you currently
pdssess;

in Teacbin in Administration.-

A. Profession4T,

.13. Standard .

C. Pre-standard
.,

D. Provisional r

E. Substitute

F. Emergency

Status Teaching Certificate '.

(Issued by the State Dept.
of Vocational.Education for
Adult Basic and Voc: adult
education teaching.)

,

.

..

1 yo:

. ,
5yr.
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ADULT EDUCATION ,PROGRAM

12: Please check the appropriate'classification,as to.lhhere your adult
education program is located. 4

Junior College

K - 12 Public School

Other (describe)

Vocational/Technical School

State College

": . .

13. Have you completed any adult education workshops, courses or other
training programs which .were designed to prepare administrators to
supervise adult education programs? Yew No

If yes, please describe the program(s) and when you participated.

.

14. In which of the following professional societies do you hold membership?
6

National Education Association

Nebraska State Educational, Association

Adult and Continuing Education Association of Nebraska,

National Association'for Public Continuing, and Adult EdUcation

, Adult Education Association of the U:S.A.

Other (lst)

15. -Are you a fill time administrator of an actlt education program?

. . >

Yes No

15. If you are a part time administrator of adulducation, briefly describe
your note -adult educatiOn position.(identify any courses.you teach).

. Estimate what:perceiltage of your total working tine is devoted to
admibistering Adult BaSIc Education (A4,-GEC) progra-E

What percentage of your total time is devoted to adMinistering adult
-education programs other than ApE-GED?,
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18. -Please indicate the importhnce of each of the following problems to
you as an- administrator -of adultWEation,,by circling the proper
number-on,a 5' point scale. (1 is least important and 5 most important)

Finding.qualiffed tea-of:ter& . . . 1'2 3 4 5

Lack of funding 1 2 3 4 5.

Insufficient classroom space 1 2 3 4 5

Insufficient student interest 1 2 3'4 5

Recruiting students 1 2 3 4 5

Lack of appropriate instructional material 1 2 3 4 5

Providing inservice training for teachers , 1 2 3 4 5

Planning effectiO-programs' 1 2 3 4 5

Lack ipf community support 1 2 3 4 5

Lack of state level approval 1.2 3 4 5/

Lack of integration of state, local and federal programs 1 2'3 4 5..

19 To the best of your ability, 'estimate what percent of your adult
education time is devoted to each of.the following:,

Working with teachers Working with students .

Community relation , Other

Office duties, staff m tings and selection of'materials ,

20. Identify the number of staff in our adult education program. Please

specify various titles if diff ent from those listed.
72'

t .*

Director

sw .

Supervisor-
,

Teachers

Counselors

Teacher-aids

.Others

Full

time
Part
time

Volunteer Full

ti.

art
time

Volunteer

.

,

. .

.

.

____
,

,

. ,-

.

.

. .

,
, .

. .

8.0



21. The following' are some possible tasks of the adult education director or
supervisor. Please circle the number on.the five point scale to inditate
the importance of the individdal task4as you perceive. it. (1 is of low
value and 5 is of'great importance)

lake a survey to identify the educational needs of
the community 1 2'3 4 5

Establish long range goals and corresponding objectives
to be accomplished 1'2 3 4 5

Design 'a curriculum to achieve these objectives 1 2 3 4 5

Develop a philosophy that is compatible with that of
the sponsoring agency 1 2 3 4 5

Once an adult education class-is established, continually
monitor it in order to keep the class'in'a functional
state 1 2 3 4 5

Provide a program flexible enough to permit the'
implementation of innovative ideas

/
1 2 3 4 5,

. "

Coordinate the solsces of monies necessary to finance
a quality program . . . . . . . . 1 2 3 4 5

Keep informed of legislation related to adult education . 1 2 3 4.5

Develop educational and financial plans to meet they
'needs of the community . ; 1 2 3 4 5

Selection of teachers, aids, volunteers and Counselors . 1 2,3 4 5

Provide for inservice education for the staff

1

1 2 3 4 5

Select books and magazines for a professional library
to be used by the staff 1 2.3 4 5

Supervise, evaluate and direct, the staff . . 1 2 3 4 5

.

Arrange fqr equipment and materials .for class use . . 1 2 3 4 5

Recruit students ........... . . . .... '1 2 3 4 5
)

Maintain student, records *,f . . 1 2 3 4 5

Arrange a, testing program that will allow a student .to
placed in. the appropriate level in classes .1 2 g 4'5'

_

Provide an informal classroom env ronment suited to
needs of adults / 1 2 3 4 51

'Make a baby-sitting arrangement for students'with children
at a nursery, with Girl Scouts, volunteers, etc. . . 1 2 3 4 5

4

81.
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Plan for car pools or reduced bus fare for enrollees

, Promote the program in-the comunity
e.

Coordinate theadUlt education program with t:loseof other
schools in the community or other areas

1 2 3 4 5

1 2 3 4 5
s

.1 2 3 4 5-

Establish a, procedure for communications with school officialz
and other community, agency administrators 1 2 3 4 5

Arrange with newspapers, radio and television stations to keep
the public informed of the progress of the programs . 1 2'3 4 5

Institute .a program that recognizes the "total progrps" of
a student, not academic growth

1 2 3 4 5

Complete necessary reports on the program ,, 1 2 3 4'5

Arrange forsmoking and coffee at adult classes_
. 1 2 3 4 5

22. The following competencies are some of those a supervisor of adult
education programs needs in order tOc.vcc:,sfully c..7,rcy r:rt his or bcr

. job. Please check those about which yen feel you need additional.
knowledge. For each competency that yo0 check, please note-flow yoU
would like to acquire that knowledge or'skill.

-
..

.

COMPETENCY .1,4;-.

I need

additional
knowlee

I widld like to ilcquire L:;c

additien,1 v:,:.':1Wric by:.
Folmal

Course
Workshop Written

Mat,::riil
,

Objectives - Ability to identify
and select performance based
behavioral objecties for use in
program planning_ .

.

',

.

-

Clientele Need Analysis - Ability
to conduct need appraisal ands-,..

clientele analysis to help Set
agency or program goals.

.

4,

Goal Analysis - Ability to
analyze and set long and,' short
range program goals.

Programiplanning process -
Ability to utilize a sequence of
steps in planning. qnd operating
a. program. '- .;

. .

Scneduling - Ability to bring
together appropriate learners,J
mentor's, materials, equipment
and facilities.

.

.

.

-DecisionNaking - Skill in , .

planning and executing effectfVe
decision making strategies.

'..1

,

--
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A

.

"
.

. ..

COMPETENCY
4. .

I. need,

additional

knowledoe

1' would

additional
like to

knowledge,
Woftshop

acquire
by:

the

..

Formal

Course -

tYriFET
Mat:J.1'11

.s

Evaluation - Ability . con--
struct usable inStr4,-s for
data collection. %.:'

-
.

.

.

.

_

.

Evaluation - Abilit, . plan
'evaluation strategies in con-
junction with pro ram goals.

,

.

.

Abi ty to le ify..and .

analyze ind dual,agency
and-community issues related
to goals-and philosophy of.
adult education:

-
%

. :

,

.

.

,

.

..--

Understanding of interrelation-
ships betieen adult education
and the.i.emainder'of
education

.

.

.

,

.

,\

Ability to,coMtpunicate orally
and.in wri.tingat a

professiOnal level
..

.-

.

.

Ability to interpret, conduct
and apply research.

.

.

Ability to.develop-effective
procedures for.the recruit-
ment, selection, orientation
add supervision of agency
staff:

?
.

,

4.

,

Ability to apply basic

conceptsrelated to agency .

finance and facilities to
help achieve program objectiveS,

.

.

.

.

, .
.

Understanding. .procedures for
planning between agencies

including collaboration and
council's. -% .

Y ,

.%-,

.
,

. .

!
,

-

-
.

v,

,

23: Pleaie identify any'spcific administration or program planning needs
that yoti 'have:

ti 83,-
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III.OF minx KOUGAXION COURSESIAND PROGRMV.;

I, Public School Ilistricts

IN NEBRASKA

Reporting

*w .Albion
Alliance
Ansley
Atkinsori

'Auburn
_Bayard

s

Beatrice
Bearer City
ellovue
Blair
Bloomfield.
'Bridgeport
Burwell
Campbell

,Cairo
eedN' Rapids
Centra/ City,
.Chadron
"Clarksorf
Columbus
Cozad
Prete'
Curtis
David City
Diller
Dodge
Elba
Elgin

Emergdn.-
Ewing

Eairbury. '
Fairfield.
Falls. City
Farman

'3irth
FremOnf,

Friend

so, 5

I

1

Fullerton,
Genoa
Grand Island
Gordon
Graryt

'Gretna
Guide Rock
Harrisburg
Hastings

'Hayes. Center
'Hay Springs"
Henderson
Holbrook
Holdrege
]4omer
Humboldt.
Hyannis
Imperial
Kearney
KeneSaw

Lakeview e

Laurel
Lexington

Loup City
Lynch
Lyons
Macy'
-McCook

Millard

Mullen,
'Nebraska Cit.y.
Nehawka

New Cast,le:
Nibbra`ra .,
Norfolk

.Morth Loup

Adult Educaion Programs

11

s.

North' Platte
Oakland
Omaha .

,Ogallala
O'Neill
Ord_ .

Oxford
Palmyra
Pawnee City
Peterurg
Plainew
'Plattsmouth
Polk
Ponca ",

Randolph
Raymond
St. Edward
.Saint Paul
Santee
Schuyler.
ScOttsbluff
'Seward
SAIney
"Spencer
.,,Stanton

Stella
Suttonci,

Syracuse.
Takanak
Tilden
Valentine
Verdigre
Warthill
Wavzrly
West Point
Wi ebago
Yo k

5s

. .

*

ly"

111

ti

6

'1

O
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II. Technical
.

Comthuhity Colleg,:es.with Adult Education'Proryams
.

- ..

A. Central Nebraska Technical Community 'College Area
.

Central Nebraska Technical .College-Hangs
Platte ColregeColumbus

;B. Eastern Nebraska Technical Community Col lege Area - to be
named)

2

C. -Mid-Plains Technical Community 'College Area ,
.

North Platte Junior College-North Platte
Mfd-PlainsVo6ational Technial College-North Platte'
McCook Junior College-McCook, p

D. NortheaSt Nebraska Technical Community Cgllege Area

Northeagtern Nebraska College-Norfolk
Northeast Technical Commuhfty College-Norfolk

E. OmahaNebraska Technical Community College Area-Omaha
, .

F. Southeast Nebraska Technical- C6mmuni.5y College Area

Fairbury Junior College- Fairbury
Lincoln Nebragka Technical Community College-L incoln ,

"Nqbraska Technical College-Milford

G.. Western Nebraska Technical Community, College Area

'NebraskaAIRAern College-Scottgbldff
Western Nebraska" Vocational Technical College-Sidney'

o

,,

'at

4'

' I

./

I- '1
41

r
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III. Adult Bask EduCation

Alliance,
-> Beatrice

Chadir
Cozad

Fairbury_

falTst.ity.
Grand Island
Kearney
Lexi ngtbn

Lintoln .

Adult Basic

Ainsworth
Albion,
Arapahoe
'Bayard

'Benkelman
Bridgeport
Central City
Cody

,'Columbus'

Crawford
Crete
Curtis

Dakota City
David City.
Exeter
Geneva j

,Gering
Gibbon
Gordon
Hartington
Hay Springs

Hayes Center
Hebron

Holdrege

--...r."

Lincoln-State
McCook
Minden

Kebraska City
Norfolk -
North Platte
Ogallala
Omaha

Scottsbluff.
York''

York Women's Reformatory

4

Penel'& Correctional Complex

ducation Satellite Classroom Sites

a

4-

t.

Humboldt
Imperial
Lodgepole
Lyman
Macy
Minatare
Mitchell
Morri 1l

Neligh

Niobraea'
O'Neill
Oshkosh
Plainview
Ravenna
Rushville
Santee.
Seward

Stromsburg
Tekamah
Valentine
Wayne

West Point
Wilber

Winnebago

to", A ,t
1.2,

rt

4g '

4'

, ,

*\,

,

.
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.

54,

.., 1,340 4.

'

.
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1973
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